Annual Report 2017

As Principal and Board Chair of Kiara College, we are proud to present the 2017
Annual Report to the college and the broader community. The report provides an
overview of both student achievement and significant events that contributed to
our college environment in 2017. When we consider the impact of our school we
not only consider the impact Kiara College has for its 430 plus students, but also
the 2100 plus primary students that visit as part of our Agriculture Primary
Awareness program. In 2017 we farewelled Mr Ross Schulz {see photo} who had
been Chair of the School Council, and the College Board for a number of years.
The school was renewed by significant upgrades to the library and the science
department. We have invested significantly in building our ICT infrastructure,
reflecting the ever growing demand for technology-proficient graduates. Our library
is now a key hub of school community life where both learning and personal growth are valued. Our
science department is upgraded to grow our STEM programs.
In its first year at the school, the Girls Academy has taken considerable steps to become a part of the fabric
of our student services delivery. There are signs that its role at Kiara College will boost the attendance and
engagement of our girls through all the years of secondary schooling.
Our strategies to improve attendance have benefited students with a 2% increase in average attendance
and a 7% decrease in unexplained absences from 2016. This continues to remain an important focus for
the school. The school conducted its biennial National School Opinion Survey and as presented here in
the report, we are pleased with the positive trends the results show.
Our focus on improving literacy across the school has included the continuation of Reading Mastery - a
Direct Instruction program that has been delivered in small groups to students identified as having a
reading age below that required at Year 5. In the second year of the program it is pleasing to see that Year
9 students achieved at least one standard deviation above the expected mean in four out of five areas.
Staff at Kiara College worked hard to develop the school’s pedagogical framework via extensive
consultation with Edith Cowan University involving numerous rounds of professional observation and
feedback cycles. The explicit instruction framework, an evidence based approach to improving student
achievement, will be embedded in everyday instruction at Kiara College from 2018.
With the release of our 2018-2020 Business Plan, Kiara College will continue to strive to be the
community’s choice for secondary education destination with values of Respect & Responsibility, Effort &
Excellence and Care & Commitment.
On behalf of the Kiara College and the College Board, we commend this 2017 Annual Report to you.

RICHARD KARDOL
COLLEGE PRINCIPAL

MATT TURNER
COLLEGE BOARD CHAIR

2

Kiara College has now completed its first three year IPS cycle. This report outlines the school’s
performance and effectiveness throughout 2017 and also against the three year targets set in the 2015 2017 Business Plan. It provides an account of how our students progressed and the strategies that were
employed to assist them to maximise their achievement. Student and school performance data has been
collected and analysed to inform planning for improvement. Evaluation of the data includes comparative
judgements against State and National benchmarks in addition to the school’s own targets.
SCHOOL FEATURES AND BACKGROUND
Kiara College opened in 1974 as Lockridge Senior High School. The college is located on the western
edge of the Swan Valley which provides a diverse area of rural and tourist enterprises. Kiara College offers
a unique educational experience due to having an industry practice farm. The farm includes five hectares
of irrigated land and houses livestock including poultry, cattle, sheep, pigs and trout and also supports a
horticulture program. Our approved Specialist Program in Agriculture is of an exceptional quality and
students need to meet eligibility criteria to be accepted into the course, however, all students are able to
enjoy the farm and the harmony it creates.
The school has a Specialist Basketball Program and runs a Contemporary Music Program focusing on
guitar, drums and vocals. Our Learning Support Unit supports students with mild intellectual disabilities
and promotes integration with mainstream students where possible. Aboriginal students at the college are
supported through the AEIOs and the Follow the Dream/ Partnerships for Success program through an
outreach program. In 2017, in partnership with Role Models & Leaders Australia Ltd, we introduced a Girls
Academy to support female students in general and indigenous female students in particular.
Kiara College also has a number of overseas fee paying students. To cater to a diverse student body, we
offer opportunities to complete ATAR and VET courses towards a WACE.
Student background
Many of our students come from a low socio-economic background and experience significant
disadvantage. In 2017 our Index of Community Socio-Economic Advantage (ICSEA) was 823, one of the
lowest in the Perth metropolitan area. Of the 415 students enrolled in 2017 54% were male and 46%
female. Indigenous students made up 19% of enrolments and students with a language background other
than English represented 26% of full time enrolments. While 2.5% of students have an identified learning
disability that attracts additional funding, a further 12 % of students have imputed disabilities.
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HIGHLIGHTS OF 2017
With so many highlights and special moments throughout 2017 we have included a brief list here but
encourage everyone to check out either the school yearbook or our Facebook page - Kiara College.
Students have again represented themselves and their college with great distinction this year at a wide
range of events including cultural, sporting, academic and citizenship activities. There are some impressive
stories and pictures of staff and students working together to achieve their best; being active and creative;
and having fun while learning.





































Opening of the Girls Academy
Establishment of the Nic Natanui Football Academy
KiaraSurf (annual beach carnival at Mullaloo
Beach)
KiaraOlympics (annual sports carnival)
KFest (music and dance concert)
Half-time with Hawaiian at the Wildcats with our
basketball students
NAIDOC Celebrations with a special focus on
recognising the 50th Anniversary of the 1967
Referendum and 25th Anniversary of the Mabo
decision
Paraders’ Day
Agricultural success at Perth Royal Show and
Wagin Woolarama
ANZAC Assembly
Arts Soiree (exhibition of student art work)
Student Leadership Camp
Act Belong Commit Mental Health EXPO and
RUOK day
Canberra Trip
Harmony Day
UWA ASPIRE Incursions and Excursions
School Ball and Disco
Solar Car Challenge
Music students musical outing to Matilda
Scitech Café visit
Year 9 News Studio excursion
Sculptures by the Sea
Write a Book in a Day
Fiercely competitive four square games
Staff vs student sporting matches
Girls Academy students performing at Crown Plaza
and local schools celebrating indigenous culture
Our newly formed Nic Natanui Football Academy
students playing the curtain raiser at an Eagles
home game
College Daze
Altone Comes Alive
‘Hyperfest Music performances
TRG Constable Care program
Greg Hire Resilience Program
B Street Smart
RYDA Excursion
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SPECIALIST PROGRAMS
AGRICULTURE
Key learning in the Specialist Agriculture program includes sustainability, genetics, animal ethics issues,
incubation, insemination and market systems. Students have had the opportunity to groom and show
animals at Shows around the state, and to participate in farm stays on working farms.

Wagin Woolarama
Fifteen Kiara College agricultural students were involved in preparing and presenting our Kiara White
Suffolk stud sheep. The students’ enthusiasm, initiative and showing skills were exceptional.
 1st place ewe over 2 years
 3rd place ram in the objective measurement (performance class)
 5th place ram lamb (born after 30th May 2016)
Perth Royal Agricultural Show
Thirty Kiara College Agricultural students successfully participated in the Perth Royal Show Competitions in
cattle, sheep and farm skills events.
 Two 2nd places, 3rd place and 4th place in the Student Cattle Paraders’ Competition
 3rd place ewe under 1 year
 1st and 2nd place ewe 2 years
 1st place pair of ewes under 1 year
 3rd place breeders group under 1 year
 1st place wool measurement category, Australian Wool Industry (AWI) Future Sheep Breeders
Challenge
 2nd place overall combined points, AWI Future Sheep Breeders Challenge
Albany Agricultural Show
Two Kiara College agricultural students were involved in preparing and presenting nine Kiara White Suffolk
sheep at the Albany Agricultural Show Sheep Show.
 Reserve Champion for a group of 1 ram and 2 ewes,
 2nd place for a pair of ewes in the all breeds class.
FX Farm Experience Program
Thirteen Kiara College students were selected and involved in the FX farm experience program funded by
Rabobank that aimed to raise awareness about farming and the food and fibre production and supply chain
through a Workplace Learning Program.
Kiara College Agricultural Awareness Program
The Kiara College Agricultural Awareness Program continued to provide unique opportunities for 2,179
students from 38 metropolitan schools to undertake excursions and participate in “Paddock to Plate” and
“Paddock to Wardrobe” style programs utilising the staff, enterprises and resources of the Kiara College
Farm. This year there was a 12% increase in student numbers and 18 new participating schools. Kiara
College Agriculture students provided assistance during the program. The program continued to be well
reviewed by participating teachers and school.
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SPECIALIST BASKETBALL
The Specialist Basketball program is a competitive entry program. Students are selected based on their
ability and interest in Basketball and offered a six year program that incorporates not only skill and team
play strategies but also umpiring and coaching qualifications. Students are able to continue their
Basketball focus into senior school studies with Sport Coaching Certificate II Qualifications. Students in the
Specialist Basketball Program participated in competitions against other schools throughout the year.
The 2017 student numbers in Specialist Basketball were down slightly on 2016. In 2016 there were 83
students whereas in 2017 there were 78 students. The students still achieved good results in competitions
and maintained a high standard.
In the Junior Champion Schools competition our Junior Boys’ team was the winner of the North East
Regional Group (NERPEA) competition which involves 12 high schools in the region. The boys also
finished in 4th place in the “North of the River” finals. These efforts were particularly commendable as we
were the smallest school in the competition. Unfortunately the Junior Girls’ team was unable to compete
owing to a scheduling clash.
In the Senior Champion School Basketball Competitions the girls’ team were overall
champions of NERPEA and achieved 4th place overall in the Perth Metropolitan
Area. Our Senior Boys placed 3rd in NERPEA and achieved 4th place in the Perth
Metropolitan Area Finals.
Year 11 and 12 students in the Specialist Basketball program were enrolled in a
Certificate II in Sport Coaching. Five of the nine students completed the qualification.
Students were given the opportunity to complete the Provide First Aid (formerly
Senior First Aid) qualification.
A stand out individual achievement was that of Maddison Alone who represented WA
at the Under 16years National Championship and led WA in scoring. Maddison
scored an average of 17 points per game.

OTHER PROGRAMS
Kiara College Follow The Dream: Partnerships for Success
2017 saw the Follow The Dream : Partnerships for Success (FTD) program at Kiara College continue as a
successful outreach program.
The Graham (Polly) Farmer Foundation and the Department of Education are the co-partners in providing
the resources for Kiara College to have a FTD program, with a coordinator to case manage students and
an after school learning centre filled with qualified, motivated and caring tutors, as well a range of extra
curricular opportunities for students in the program.
In 2017 there was an average school attendance of 80% across the board for FTD students. Furthermore
across the 18 FTD students from Years 7-10 there was achievement of 15% A and B grades and 39% C
grades which is commendable. Across the 7 FTD students from Year 11/12 there was achievement of
65% A and B grades and 18% C grades which is exceptional!
Some of the most memorable opportunities in 2017 for our FTD students included: visits to UWA and
participation in NAIDOC and “Sorry Day” activities. This included the performing of traditional Noongar
dances. Students displayed outstanding leadership and public speaking skills as participants in these
cultural programs and received wide community recognition.
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Contemporary Music Program
Kiara College offers a Contemporary Music Program for students in Year 7 to 12. Students have the
opportunity to study instruments such as voice, electric guitar, bass guitar and drum kit with a specialist
music teacher through the Instrumental Music School Services program. In classroom music, students
study a wide variety of musical genres, such as Rock‘n’ Roll, Pop, Blues and Film music. Students are able
to choose pathways in Year 11 and 12 that lead to either university or employment in areas such as Song
Writing and Performing, Music Technology or Sound Production.
During 2017, students participated in the following bands:





Megaband (students from all years),
Year 10 Class Band (Students from Year 10),
Guitar Band (a band that runs for all guitar students, and towards the end of 2017, included vocalists
and drum students) and;
The newly formed Kiara College Vocal Ensemble for specialist vocalists and other students who wanted
to participate.

The bands have performed within the school and at events outside of school throughout the year, including
performing for the Year 6 students during their Orientation. In 2017, our students performed at Altone
Comes Alive organised by the City of Swan as well as the IMSS Contemporary Band Festival.
Kiara College’s annual Music and Dance showcase, K-Fest, was once again the highlight for Music
Students in 2017. Students within the music program performed to over 300 friends and family,
demonstrating all the performance skills they had learnt over the year.
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Learning Support
In 2017 our Education Support Unit was renamed Learning Support Unit (LSU) in recognition of the role
played by staff in this area in supporting students across the school with learning difficulties. A significant
number of our students, do not have an intellectual disability but require additional support and
modifications in order to access the curriculum. The Learning Support Unit provides a holistic educational
approach to learning for up to 16 students from Years 7-10. The students experience activities throughout
all learning areas such as classes in Home Economics, Design and Technology, Dance, Agriculture,
Physical and Health Education and Art. Students from the LSU also attend the Reading Mastery Direct
Instruction program with their mainstream peers.
The students are supported in developing their literacy, numeracy, social skills and emotional resilience by
a number of agencies working alongside them and the school staff. These include, but are not limited to,
the Autism Association of Western Australia, Princess Margaret Hospital, the Child and Adolescent Mental
Health Service, the Salvation Army, the Smith Family Foundation, NDIS, Bunnings, Big W, Cyril Jackson
Education Support Centre and the school’s Student Services team comprising a psychologist, community
health nurse and chaplain.
In 2017 students participated in a Sustainable Design Project. They used food scraps from the canteen as
worm food which led to the production of worm ‘juice’ (fertiliser). This was used to promote the growth of
vegetables which were then given to the canteen to incorporate in student meals. The Year 10 Workplace
Learning Program (WPL) students were offered placements at The Perth Hilton Hotel and the Big W and
Bunnings in Ellenbrook. An Education Assistant also provided Transport Training to enhance the students’
ability and confidence to access public transport independently. The LSU WPL complements the weekly
Certificate I in Retail Services program at Cyril Jackson Education Support Centre and the iTrack Youth
Mentoring Program undertaken by our students. Once again, the LSU achieved a 100% completion rate for
all the Year 10’s engaged in the Retail course.
Girls Academy
The Girls’ Academy provides an intensive support program that helps to improve students’ school
attendance and achievement of high school graduation. The aim is equip Indigenous girls with the tools
required to engage in their education, achieve their goals and change their communities. Kiara Girls
Academy uses mentoring, sport, extra-curricular activities and a structured reward system to increase
engagement, participation and achievement at school.
The ‘Big 4’ objectives are
 Increase school attendance
 Advance academic and personal achievement
 Improve Year 12 graduation rates
 Facilitate post school transition planning
In semester 2 of 2017 the attendance of the Girls Academy students was more than 10% higher than that
of the whole cohort of Indigenous girls. Academy staff worked closely with the SMYL program, WPL and
VET Coordinators to support effective work placements. A visit to St Catherine’s College was one example
of extra-curricular activities organized to encourage students to aim high.
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COLLEGE PRIORITIES
Kiara College had two priorities in the 2015-2017 Business Plan – Engagement & Teaching, and Learning.
In both areas strategies were designed to ultimately achieve improved outcomes for students. The range of
performance targets relating to student outcomes included both academic and affective domains. Targets
were set based on analysis of data from NAPLAN, OLNA, WACE and Attendance. Feedback from the IPS
Review indicated the College would benefit from developing more SMART targets and this had been
addressed in the 2018-2020 plan.
PRIORITY 1: ENGAGEMENT
The 2015-2017 Business Plan listed the following as aspects of the priority of Engagement
 Excellence in Teaching Practice
 Kiara as First Choice College in the Community
 Student Belief in Academic Success
 Promoting Partnerships
Excellence in Teaching Practice
Staff engaged in significant professional learning focused on improving teaching practice through
supporting teacher leaders in 2017. With the majority of school leadership positions being filled on a
temporary basis, a key focus was to ensure staff were supported in understanding the requirements of their
position and were able to make a contribution to school improvement. All HoLAS and Level 3 staff
attended PL in leading school improvement. The school PBIS team continued to attend PL on the
introduction of PBIS across the school and met regularly to plan and we anticipate introduction of the PBIS
model to occur in the latter part of 2018. Our commitment to CMIS continued with an additional four staff
completing the four day training course. Staff continued to attend curriculum specific PL in their learning
areas.
In 2017 our focus on enhancing pedagogy informed the development of an agreed school wide model of
Explicit Direct Instruction. Our implementation of this model is supported by a research partnership with
ECU, the lead researcher is a member of our school board, Dr Susan Main and is continuing in 2018. Dr
Main is working closely with HoLAS and staff to increase staff understanding of the model and provide
feedback on effectiveness.
Kiara as First Choice College in the Community
Consistent branding for the College was further extended in 2017 with a prospectus and advertising
material for specialist programs being developed in liaison with the web designer. The dress code was
reviewed and updated with increased options for students to reflect parent and student feedback.
The College Facebook page continued to be a vibrant and much liked form of communication and
celebration of the student achievement. Building maintenance and improvement of facilities continued with
the long awaited Science upgrade occurring over the December holidays and the conversion of the school
library into a technology hub. Community groups assisted with adding some much needed colour to our
buildings. Staff liaised with feeder primary schools and beyond, promoting our specialist programs;
organising school tours for parents; teaching technology skills and conducting the College Daze program to
give prospective students a taste of secondary schooling at Kiara College.
Student Belief in Academic Success
Course counselling and ongoing monitoring to ensure students were in appropriate academic pathways
continued. The Contact period was used to prepare students for success in OLNA. Staff provided after
school homework classes. High achieving academic students were celebrated in school assemblies.
Successful results, for example our 2017 NAPLAN were shared with the community. The partnership with
UWA ASPIRE continued. An additional program designed to improve the engagement of severely at risk
students was developed and trialled in 2017. A review of the trial indicated some improvements in
attendance, behaviour and engagement for two students but limited success for the majority of participants.
Partnerships such as those with UWA ASPIRE continued to promote student belief in academic success.
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Partnerships
Kiara College is fortunate to have partnerships with a number of organisations who support our students.
These organisations include the Smith Family who, in addition to supporting individual students also offers
a range of programs to larger cohorts of students. In 2017 the Smith Family provided all Year 10 students
with the opportunity to complete a Certificate I in Financial Literacy. Every student who participated was
successful in achieving the qualification. The 100% pass rate was a first for Kiara and the Smith Family.
The Smith Family continued to offer the iTrack program which links selected students with mentors and
offers great individual support. In 2017 the Smith Family also provided an opportunity for 15 selected
students to complete a three day program in Indigenous Art. A beautiful, collaboratively developed art work
was produced during this time and will be displayed in the school library for all to see. Student participants
and staff acquired a deeper understanding of both traditional art symbols and techniques as well as a
significant insight into Aboriginal culture and history, thanks to the very informative presenters. The success
of this program has led the Smith Family to offer additional opportunities for students in 2018.
Other organisations who have maintained strong links with Kiara College include Morley Youth, Youth
Focus, Reconnect, Talk it Out and the Youth Migrant Service. These agencies have provided students and
sometimes families with individual counselling, positive recreational activities and small group workshops
aimed at building individual coping skills and resilience. The Crawley Rotary group supported students to
attend leadership development camps. UWA, through the Aspire program, aimed to increase students’
aspirations to access university through raising awareness and working with departments to increase
student skills. The Race Around the Campus was once again a very exciting opportunity for students to
visit UWA and learn about the range of courses available to them. Ernst and Young also supported the
school in a different way, volunteers came and worked alongside students painting the feature walls at the
front of the library to improve the aesthetic of the learning environment.

PRIORITY 2: TEACHING AND LEARNING
Literacy Improvements
Continuing the implementation of Reading Mastery (a research based Direct Instruction model) was the
focus of efforts to improve Literacy in 2017. In the second year of implementation several changes were
made to assist the smooth running of the program, key amongst these was the allocation of 0.4 FTE
teaching time to coordinate the program; the staff delivering the program, student testing cycles, class
allocations and timetabling requirements. Student attendance and performance were closely monitored and
required adjustments were developed and implemented as required. Some negative social interactions, for
example, prompted a review of class membership. A realignment along gender line for three classes
served to address the issues and enabled student learning to continue more effectively.
Numeracy Improvements
Maths staff investigated the Maths Mastery program and trialled implementation of this Direct Instruction
methodology across Years 7, 8 and 9. The trial started in term 2 and evidence of effectiveness will largely
be measured by 2018 NAPLAN results as we track student progress after a full year of participation in the
program. Results so far are promising, the trial has been continued in 2018 and the 2018 NAPLAN results
are eagerly anticipated.
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Performance Targets from Business Plan
NAPLAN
 A) Achieve at or above ‘like’ schools in all tested areas
 B) Improve top band by 2%
 C) Reduce bottom band by 2%
 D) Increase the percentage of students achieving Band 8 and above in all areas
 E) Decrease the percentage of students below the national minimum.
In determining whether or not Business Plan targets were met, data from 2015 was compared to data from
2017. The areas tested for NAPLAN are Numeracy, Reading, Writing, Spelling and Grammar and
Punctuation. Kiara Students achieved above like schools in every area except Year 9 Grammar and
Punctuation where the average Kiara student score was only one point less than like schools.
NAPLAN Target A was achieved in all areas except Year 9 Grammar and Punctuation
The proficiency band tables for both Years 7 and 9 in the areas of Numeracy, Reading and Writing
evidence which targets were achieved. For Year 7 students Band 4 is below the national minimum
standard whereas for year 9 students Band 5 is below the national minimum standard.
Numeracy
NAPLAN Target B achieved by Year 7 but not by Year 9
NAPLAN Target C not achieved by Year 7 but achieved by Year 9
NAPLAN Target D achieved by both Year 7 and Year 9
NAPLAN Target E not achieved by Year 7 but achieved by Year 9
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Observations
 Comparisons between 2016 and 2017 are more positive overall than comparisons with 2015
 Significant improvement from 2016 for both Years 7 and 9 in terms of percentage of students below
National Minimum Standard (NMS)
 Percentage of Year 9 students below NMS is equal to WA Public Schools
 Year 7 Students below NMS decreased by 10% from 2016, was less than half that of Like schools and
was 3% more than WA Public Schools
 Percentage of Year 7 students in top bands has increased by 10%
 Percentage Year 9 students in Band 8 or above has increased by 5%
Reading
NAPLAN Target B not achieved by Year 7 or by Year 9
NAPLAN Target C not achieved by Year 7 or achieved by Year 9
NAPLAN Target D achieved by Year 7 but not achieved by Year 9
NAPLAN Target E achieved by Year 7 but not achieved by Year 9

Observations
 Year 7 students are more widely spread from below NMS to above NMS than in previous years.
 Both Year 7 and Year 9 have 10% less students below NMS than do Like schools.
 44% Year 7 and 50% Year 9 at or below NMS still major issue for student learning in all areas.
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Writing
NAPLAN Target B achieved by Year 7 but not by Year 9
NAPLAN Target C not achieved by Year 7 or Year 9
NAPLAN Target D achieved by Year 7 but not by Year 9
NAPLAN Target E not achieved by Year 7 or by Year 9

Observations
 Increase in percentage Year 7 students in top bands
 Decrease in percentage Year 9 in top bands
 Increase in percentage Year 7s below NMS and Increase in percentage Year 9s below NMS
 Better than Like schools in Year 7 and 9 in terms of NMS but more than double WA Public schools
 55% year 7 at or below NMS and 74% Year 9 at or below NMS

The majority of our NAPLAN targets was not achieved. A large percentage of our students remain at or
below NMS. While this information is no surprise given the strong correlation between socio-economic
status and student achievement our aim is to close the gap in achievement and provide our students with
the essential skills to succeed in academic and vocational pursuits. We will continue to have aspirational
targets relating to Literacy and Numeracy achievement. Our 2020 Business Plan has the single priority of
successful students but within this plan the key areas of Literacy and Numeracy are strong focal points.
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NAPLAN CELEBRATIONS
We celebrate the efforts of both staff and students in recognising a very significant achievement in the 2017
NAPLAN results. The Comparative Performance Summary is adjusted according to the school’s predicted
mean. As the graph below indicates our Year 9 students performed above expectations in every area
(indicated by green) except Grammar and Punctuation. Even within Grammar and Punctuation student
performance was only 0.1 less than a full standard deviation above the predicated score.
Our Year 7 students were on the positive side of one standard deviation from the predicted mean, and in
Reading, were more than one standard deviation above the mean.

A comparison of Student Progress and Achievement Compared with Like Schools shows every area except
Writing is in the preferred quadrant of Higher Progress Higher Achievement. Writing is in the Lower
Progress Higher Achievement quadrant.
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It is also worthy of note and cause for celebration that both Years 7 and 9 results are indicating an upward
trajectory in every area.

OLNA
 Target A Increase the percentage of Year 10, 11 and 12 students in Category 3 in all test areas
 Target B Decrease the percentage of students in Category 1 in all test areas
Year 12 OLNA data from 2015 is not available.
OLNA Target A achieved for Year 11 students in Reading, Writing and Numeracy (2015 vs 2017)
OLNA Target B achieved for Year 11 students in Writing and Numeracy (2015 v 2017)
OLNA Target A achieved for Year 10 students in Writing and Numeracy (2015 vs 2017)
OLNA Target B achieved for Year 11 students in Reading, Writing and Numeracy (2015 v 2017)
Primary Schools
Achieve 60% enrolment of students from feeder primary schools.
Target not met; however, enrolments indicate an upward swing from previous years. Progress has been
made towards this. The College Daze Program was well attended. College staff delivered an introductory
IT course to two local primary schools.
15

Student Engagement
 Increase participation in extra curricula activities as measured by regular attendance
 Positive trends in performance and progress across a range of measurable subgroups
 Increased availability of enrichment tutorial opportunities across a range of courses
Extra curricular activities increased and were also used to reward regular attendance. Analysis of the data
measuring progress and performance indicates positive trends across subgroups. ECU Your Tutor funding
unfortunately ceased, however the school purchased online tutorial support for every senior student in
preparation for OLNA success and staff continued to provide additional learning support with after school
homework classes. Girls Academy, Football Academy, Education Assistants, Wellbeing Coordinators and
other Student Services staff all provided enrichment activities through programs such DrumBeat, Protective
Behaviours and Reading Mastery. Follow the Dream students also received a variety of enrichment
support.
Student Achievement Years 7-10
 Student Achievement Target Increase the number of students achieving satisfactory (C Grade) in all
learning areas. This target was not achieved.
Year group
A grades %
B grades %
C Grades %
D grades %
E grades %
2015 Yr 7
12.9
20.0
45.9
15.2
6.0
2017 Yr 7
9.7
15.2
38.5
23.8
12.9
2015 Yr 8
2017 Yr 8

12.9
8.1

18.8
18.7

36.0
34.7

20.2
25.0

12.1
13.5

2015 Yr 9
2017 Yr 9

10.4
5.2

19.8
10.0

30.7
30.6

23.1
26.4

16.0
27.7

2015 Yr 10
2017 Yr 10

12.7
9.2

18.5
11.5

31.3
34.7

22.7
24.5

14.8
20.1

In aiming to increase the number of students achieving a C or better the intent was to ensure students were
achieving at least a satisfactory standard aligned with the C standard referenced in both the Australian and
West Australian curriculum. We continue to aspire to this goal in the 2020 Business Plan. Comparisons of
grades with NAPLAN results identified some potential concerns re moderation of grades in 2015. Staff are
working within departments and across networks using moderation strategies such as common
assessments, cross marking and assessment rubrics in order to ensure greater alignment of assessments
with the C standard. Future targets are based on comparisons of the same students’ achievement rates
across the years of the Business Plan.
Teacher judgements on student academic performance are monitored and analysed. A-E grades in English
Mathematics, Science and Humanities and Social Sciences are averaged and standardised against the
school’s ICSEA. In 2017 all areas were within half a standard deviation of the expected mean except
English which was more than one standard deviation above.
Senior Students
 Senior Student Target A Improve the overall median ATAR
Achieved
(54.2 to 72.7)
 Senior Student Target B Improve WACE achievement standard Not Achieved
C Grade requirement maintained at 85%, English Standard maintained at 100% ATAR or Cert II
requirement decreased from 100% - 91%
 Senior Student Target C Increase the number of students achieving an ATAR of 55+
Achieved From 2/7 students achieving 55+ to 7/9 students achieving 55+
 Senior Student Target D Increase the number of students achieving Certificate II or higher
Achieved 42 % students achieved Cert II or higher to 45% students achieving Cert II or higher.
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Attendance


Attendance Target A attain attendance rates of at least 80% for all year groups.
Achieved: All year groups attained 80% or better in 2017.



Attendance
Target
B
reduce
at
risk
student
attendance
in
identified
groups
Achieved: in 2017 the percentage of students in both the moderate and the severe risk category was
less than the percentages of students in these categories when compared to Semester 1 2015 and
Semester 1 2016.
Achieved: Similarly the percentage of students in the severe risk category was less than the
percentages of students in this category when compared to Semester 2 2015 and Semester 2 2016.
Table 3: Attendance Risk Category Analysis by Collection Period for KIARA COLLEGE
Collection
Period

2015
Sem 1

Percentage in Category:
Regular
44.2%
Attendance
Indicated Risk
22.8%
Moderate Risk
17.7%
Severe Risk
15.3%

2016
Sem 1

2017
Sem 1

44.4%

45.9%

20.9%
18.2%
16.5%

23.6%
16.7%
13.8%

Collection
Period

Regular
Attendance
Indicated Risk
Moderate Risk
Severe Risk

2015
Sem 2

2016
Sem 2

2017
Sem 2

33.2%

35.7%

36.2%

28.0%
16.8%
22.0%

25.6%
18.7%
20.0%

25.1%
20.1%
18.7%

2017 Operational Plan Targets
 Increase Percentage Regular student attendance from 41% to 50% or more (Sem 1 2017)
Not achieved –But did increase to 45.9%
 Decrease percentage of students in Severe Risk Category from17% to 10% or less (Sem 1 2017)
Not Achieved – But did decrease to 13.8%
 Decrease percentage Aboriginal students in Severe Risk Category from 45% to 30% or less
Not Achieved – But did decrease to 36%
 Reduce Percentage of unauthorised absences from 62% (year average) to 35% or less.
Not achieved –But did decrease to 54% year average
 Increase whole school percentage attendance from 79.5% (year average) to 90%
Not Achieved – But did improve to 82.4%
 Increase Aboriginal girls attendance from 61% (year average) to 80%
Not Achieved – But did improve to 62%
Overall, while the ambitious targets for the 2017 Attendance plan were not met, there was an improvement
in every targeted area. A range of intensive strategies including establishing the Girls Academy, trialling a
Boys Engagement Program and creating a level 3 Student Services Manager position with a special focus
on attendance were implemented. Additional support was available for a period of time in the form of a
supernumerary clerical person who assisted in contacting parents seeking explanations for absences. A
Breakfast Club was established to operate every day. Additional staff positions included Student Support
Officers who increased the number of home visits and attempts to engage parents of students with poor
attendance.
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A comparison of attendance data by semester confirms the observed trend of a decline in attendance in
second semester. On a positive note, every aspect of attendance in semester 1 2017 was an improvement
on that of semester 1 2016. The same is true for semester 2 2017.

Table 1: Longitudinal All Student Attendance Profile
Collection Period
Attendance Rate
Regular Attendance
Authorised Absence
Unauthorised Absence

Collection Period
Attendance Rate
Regular Attendance
Authorised Absence
Unauthorised Absence

2016 Sem 1
79.6%
44.4%
38.6%
61.4%

2016 Sem 2
75.6%
35.7%
37.0%
63.0%

2017 Sem 1
82.4%
45.9%
46.7%
53.3%

2017 Sem 2
77.7%
36.2%
44.5%
55.5%

Difference
2.8
1.5
8.1
8.1

Green indicates the result
is a positive change on
the previous result.

Difference
2.1
0.5
7.5
7.5

Red indicates the change
is a negative one.

Unauthorised absence continues to be a concern. We are working with families to promote the importance
of regular attendance and the necessity of advising the school of both intended and unplanned absence.
Daily SMS and fortnightly letters advise parents if a student is absent but replies and explanations are
limited. Personal phone calls and home visits are the most effective but most resource intensive strategy in
the short term. For some families the barriers to regular attendance are many and complex. Our long term
plan is to build improved relationships with families so that we can work together to support students to
attend more regularly.
Celebrating students who achieve 100% attendance in a term, semester or year is an important part of
keeping a positive approach to attendance. We also recognise students who attain their individual
attendance goals. Celebrations have ranged from ice skating to The Maze, from pizza lunches to ice cream
day and from certificates to House points.
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Student Behaviour
The school has continued a commitment to staff professional learning in Classroom Management and has
also actively sought to decrease class sizes for 2018. We are continuing our investment in the Positive
Behaviour in Schools (PBiS) approach and the committee has continued attending the scheduled
professional development program that guides implementation. The aim is to have full implementation by
2019. An agreed behaviour matrix was developed for the school wide behaviour expectations of
 We are responsible
 We are respectful
 We are caring
 We give our best effort
Although we are yet to introduce students to the behaviour matrix, we have access to the PBiS dashboard
which assists in monitoring both behaviour and response. Whole staff professional learning in 2018 will
include a focus on a key tenet of PBS - the 4 to 1 positive to correction ratio.
The 2017 Classroom behaviour graphs below forms the baseline for future planning. A significant focus for
all staff in 2018 is in ensuring that positive behaviours are recognised and recorded. Similarly for Office
Discipline Referral the aim will be to increase the school wide positives.

The number of negative behaviours and the subsequent days lost through suspension continue to be a
concern. A significant number of students do have difficulty in engaging with schooling owing to
backgrounds that include experience of various forms of trauma such as domestic violence or have social
and emotional issues that inhibit the development of self- regulation skills. A major strategy in 2017 was
the creation of a Boys Engagement class for the most severely at risk students. Despite some success, in
particular with the Boxing classes, there were limited improvements for individual students. This continues
to be an area of concern that the school is exploring avenues to address. Intensive case management for
each student is required and our partnerships with external agencies such as Yorgum, CPFS, ALS and
Justice continue to be essential.
2018 Business Plan targets include a focus on building resilience, relationships and wellbeing, all aspects
that underpin positive behaviour. Implementing PBIS will be a key strategy and .monitoring progress will
include analysis of the Attitude, Behaviour and Effort results of students which form part of teacher
judgements on student performance.
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Senior School
The Online Literacy and Numeracy (OLNA) Tests
All students in WA must now demonstrate their competency in Reading, Writing and Numeracy to achieve
their WACE. They can do this by prequalifying - achieving a Band 8 or above in Year 9 NAPLAN. For those
who do not reach this initial mark they can sit the OLNA in Years 10, 11 and 12.
OLNA - Current Student Standing
Year 10 Students - Qualified In
Year 9
2017
Like Schools

Year 10

Not Qualified

2

22

46

2.9%

31.4%

65.7%

2.8%

17.4%

79.8%

OLNA - Current Student Standing
Year 11 Students - Qualified In
Year 9

Year 10

Not Qualified

3

19

14

26

4.8%

30.6%

22.6%

41.9%

5.0%

19.1%

13.0%

62.9%

2017
Like Schools

Year 11

OLNA - Current Student Standing
Year 12 Students - Qualified In
Year 9
2017
Like Schools

Year 10

Year 11

Year 12

Not Qualified

9

9

9

9
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16.7%

16.7%

16.7%

16.7%

33.3%

6.8%

10.4%

20.7%

8.6%

53.6%

The tables above show the performance of Year 10 -12 students in OLNA. It is of note that 33.3% of the
Year 12 cohort did not satisfy OLNA requirements in 2017 and so did not achieve a WACE. Of concern is
the low number of students who have pre-qualified through NAPLAN. More work will need to be done to
address this concern and identified students will have remediation in both literacy and numeracy in
preparation for OLNA through both online tutorials and Contact classes. Foundation Mathematics classes
will continue to run to increase the chances of students achieving OLNA in numeracy.
We do perform better than like schools in these tests in that at the completion of Year 12 Kiara College has
66.3% of students having qualified for graduation by passing OLNA. Like schools have 46.4 % of students
qualified.
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Year 11 and 12
At Kiara College we offer several different pathways to suit the diverse needs of the students. We offer a
small range of ATAR courses as well as several VET courses. Students can select from a number of
General courses and Certificate courses to assist them to meet graduation requirements.
6 Year Report
The Six Year Report shows that in terms of attainment 91% of our students met the ATAR or Cert II
requirements. This is lower than Like or Public schools (93%). The information in this table is represented
graphically:
School Code: 4112

School: KIARA COLLEGE
2017
2016
2015
2014
2013
Number of Students Eligible for WACE Source: SCSA data files
School
47 (64%)
41
51
30
47
WACE Achievement Rate: count (% of eligible students) Source: SCSA data files
School (WACE eligible)
31 (66%)
29 (71%)
45 (88%)
27 (90%)
44 (94%)
Like Schools (%)
70%
71%
92%
95%
92%
Public Schools (%)
88%
90%
96%
97%
97%
WACE: Breadth and depth - units include equivalents: count (%) Source: SCSA data files
Breadth and Depth
Requirement Met WACE
44 (94%)
40 (98%)
Eligible
WACE: Achievement Standard - units include equivalents: count (%) Source: SCSA data files
C Grade Requirement Met
40 (85%)
35 (85%)
WACE Eligible
English Complete WACE
47 (100%) 41 (100%)
Eligible
ATAR Or Cert II
Requirement Met WACE
43 (91%)
41 (100%)
Eligible

2012
63
58 (92%)
97%
97%

STUDENT PATHWAYS
ATAR Participation Rate: count (%) Source: SCSA data files and Department calculations
School count (% Cohort)
10 (14%)
7
Difference From Expected
-2%
-2%
School % WACE eligible
19%
VET Participation Rate (count; enrolled in VET as % of Cohort) Source: Department data
School VET enrolments
70 (96%)
62
Funded VET students
86%
89%
Attainment Rate – ATAR >= 55 and/or Cert II or higher: count (%)
School (WACE eligible)
43 (91%)
41 (100%)
Like schools
93%
98%
Public schools
96%
98%
Median ATAR
School

72.7

54.2

Like Schools

64.1

74.8

Public schools

78.55

78.2
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Year 12 Students Achieving WACE

2015
2016
2017

Eligible Year 12
Students
51
41
47

Percentage
achieving WACE
88%
71%
66%

The decline in the percentage of students achieving WACE is linked to OLNA requirements not being met
by students.
Year 12 Students Completing a VET Certificate (during Years 10 to 12)
Certificate I
Number

Percentage

Certificate II
Number

Percentage

Certificate III or Higher
Number

Percentage

2017

0

0.0%

44

88.0%

6

12.0%

2016

1

2.3%

40

93.0%

2

4.7%

There are still a significant number of students who are achieving a Certificate II or III.
ATAR
Year 12 ATAR students were provided with 9 course offerings. Due to the small numbers in some courses
subjects were run as combined Year 11 and 12 classes. In 2017 all courses showed an improvement in
the average scaled score except Business Management and Enterprise (with 3 students) which had a 4%
decrease. The course mean scaled score was more than one standard deviation above the expected mean
in three courses; English, Human Biology, Mathematics Applications. Chemistry was within one standard
deviation while Physics, BME and Mathematics Methods had too few students to provide a mean scaled
score.
Kiara College performed better than like schools in Physics, but below like schools in all other courses. In
2018 the number of ATAR classes offered was reduced to maximise resources and allow Year 12 classes
to run as standalone rather than combined class
Parent, Student and Staff Satisfaction
We conducted the National schools Opinion Surveys in July 2017. We promoted the survey heavily and
had a raffle draw to encourage survey return. Setting up a computer room specifically for parents to
complete the survey online at the semester report night as well as providing paper options was a most
successful strategy. Our collection rate more than doubled. Overall the responses show positive gains
from all categories of respondents. Parent responses have shown the most positive change, in some cases
the agree/strongly agree responses have increased by more than 30%, for example the schools takes
parents opinions seriously; this school looks for ways to improve and; my child’s learning needs are being
met. Staff were the only group of respondents to indicate a negative change in any area. The two most
significant areas with a negative result were in terms of teachers receiving useful feedback and student
behaviour being well managed. It is anticipated that the whole school implementation of PBIS and the use
of a coaching approach to support introduction of the school wide pedagogy model of Explicit Instruction
will assist to improving teacher perceptions in these areas.
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Survey Item Responses
December 2014
Agree or
Strongly Agree

July 2017
Agree or Strongly
Agree

67%

89%

22%

82%

91%

9%

88%

93%

5%

53%

76%

23%

58%

62%

4%

93%

86%

-7%

54%

77%

23%

38%

56%

18%

88%

87%

-1%

This school is well maintained.
My school is well maintained.
This school is well maintained.

74%
49%
68%

89%
48%
67%

15%
-1%
-1%

My child feels safe at this school.
I feel safe at my school.
Students feel safe at this school.

53%
44%
68%

83%
54%
70%

30%
10%
2%

74%

82%

8%

35%

50%

15%

81%

90%

9%

89%

97%

8%

34%

61%

27%

19%

32%

13%

60%

44%

-16%

60%
34%
54%

84%
58%
63%

24%
24%
9%

Parents Students Staff
Teachers at this school expect my
child to do his or her best.
My teachers expect me to do my
best.
Teachers at this school expect
students to do their best.
Teachers at this school provide my
child with useful feedback about his
or her school work.
My teachers provide me with useful
feedback about my school work.
Teachers at this school provide
students with useful feedback about
their school work.
Teachers at this school treat
students fairly.
Teachers at my school treat
students fairly.
Teachers at this school treat
students fairly.

I can talk to my child’s teachers
about my concerns.
I can talk to my teachers about my
concerns.
Students at this school can talk to
their teachers about their concerns.
Parents at this school can talk to
teachers about their concerns.
Student behaviour is well managed
at this school.
Student behaviour is well managed
at my school.
Student behaviour is well managed
at this school.
My child likes being at this school.
I like being at my school.
Students like being at this school.

CHANGE
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Parents Students Staff
This school looks for ways to
improve.
My school looks for ways to
improve.
This school looks for ways to
improve.
This school takes parents’ opinions
seriously.
My school takes students’ opinions
seriously.
This school takes staff opinions
seriously.
Teachers at this school motivate my
child to learn.
My teachers motivate me to learn.
Teachers at this school motivate
students to learn.
My child's learning needs are being
met at this school.
Students’ learning needs are being
met at this school.
This school works with me to
support my child's learning.
This school works with parents to
support students' learning.
This school has a strong
relationship with the local
community.
This school has a strong
relationship with the local
community.
This school is well led.
This school is well led.
I am satisfied with the overall
standard of education achieved at
this school.
I am satisfied with the overall
standard of education achieved at
this school.
I would recommend this school to
others.
I would recommend this school to
others.

December 2014
Agree or
Strongly Agree

July 2017
Agree or Strongly
Agree

CHANGE

50%

75%

25%

48%

62%

14%

63%

97%

34%

43%

75%

32%

30%

50%

20%

25%

63%

38%

50%
53%

73%
67%

23%
14%

81%

80%

-1%

40%

77%

37%

72%

76%

4%

42%

75%

33%

69%

77%

8%

60%

72%

12%

52%
40%
17%

70%
78%
63%

18%
38%
46%

53%

81%

28%

56%

53%

-3%

60%

81%

21%

48%

56%

8%
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Parents Students Staff
My child is making good progress at
this school.
My school gives me opportunities to
do interesting things.
I receive useful feedback about my
work at this school.
Staff are well supported at this
school.
Teachers at this school are good
teachers.
Teachers at this school care about
their students.

December 2014
Agree or
Strongly Agree

July 2017
Agree or Strongly
Agree

CHANGE

47%

76%

29%

58%

65%

7%

49%

43%

-6%

26%

63%

37%

N/A

86%

N/A

94%

Staff Wellbeing
Surveys of Staff Wellbeing in 2016 were conducted. Planning for improvement focused on the three lowest
scoring factors of Organizational Culture, Civility and Respect and Psychological Protection. A Wellbeing
committee was formed and staffed by volunteers who planned together to improve staff wellbeing. To
review progress, the survey was conducted again in November 2017. It indicated significant progress. All
three factors identified significant concerns had progressed to being rated as minimal concerns.
Psychological Support moved from being a significant concern to being a relative strength.
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Annual Budget and Accounts

26

GLOSSARY
AEIO - Aboriginal and Islander Education Officer
ATAR - Australian Tertiary Admission Rank
AWI - Australian Wool Innovation
ECU - Edith Cowan University
LSU - Learning Support Unit
FTD:PfS - Follow the Dream: Partnerships for Success
FTE – Full Time Equivalent
FX -Farm Experience Program
GRDC - GRAINS Research and Development Corporation
ICSEA - Index of Community Socio-Educational Advantage
IPS - Independent Public School
Like Schools - Schools serving students from statistically similar backgrounds.
NAIDOC - National Aboriginal and Islanders Day Organisation Committee
NAPLAN - National Assessment Program Literacy and Numeracy
NDIS - National Disability Insurance Scheme
NERPEA - North East Regional Physical Education Association
OLNA - Online Literacy and Numeracy Assessment
PALS - Partnership, Acceptance, Learning and Sharing (Department of Aboriginal Affairs)
RAS - Royal Agricultural Society
SBT - School Based Traineeship
TAFE - Technical and Further Education
UWA - University of Western Australia
VET - Vocational Education and Training
WACE - Western Australian Certificate of Education
WPL - Workplace Learning

27

